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Abstract. The unstable situation in the modern world leads to an ever-increasing number
of forced migrants in Russia from different regions. In most cases, forced migration is a criti-
cal, traumatic, extreme and frustrating situation. The events in Ukraine caused the emergence
in Russia of forced migrants, including school-aged children, who were given the opportunity
to continue their education in Russian schools. It can be assumed that the stressful traumatic
situation, in which these children found themselves, negatively affected their physical and
mental state, which in the future may affect the process of their school adaptation. Studying
the specifics of the school adaptation of children who experienced the stressful traumatic situa-
tion of forced migration at the stage of primary general education, it is possible to solve
the problem of organising adaptation measures in a general educational institution. The aim of
the research was to study the specifics of the adaptation of forced migrant children in general
educational institutions (through the example of primary school-aged children from Ukraine).
The study involved 241 children, of whom 121 were permanent residents of Penza studying in
local educational institutions and 120 were forced migrant children from Ukraine who began
their studies in Penza schools. To identify the indicators of the emotional and social-psycho-
logical components of their school adaptation, the “Draw-A-Non-Existent Animal” and “Draw-
A-Family” tests were used; and E. Wagner’s “Hand Test” was used for diagnosing aggres-
siveness. It was revealed that the school adaptation of forced migrant children from Ukraine
as compared with that of their Russian peers has certain specific features, which are more evi-
dent in the characteristics of its emotional and social-psychological components. The results
of the study can be used in organizing psychological and pedagogical support for forced mi-
grant children during the process of their school adaptation.

Key words: school adaptation, emotional, social-psychological, and intellectual com-
ponents of school adaptation, forced migrant children, Ukraine

Introduction

The problem of migration has not ceased to be relevant for several decades.
Migration flows move across countries and continents, and this process is quite
constant. The reasons for migration can be classified according to different criteria
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(Dyakova, Grishina, 2016), including geographical location (external or internal),
time spent in the country of residence (permanent or temporary), purpose of stay
(education, employment, etc.), legality or illegality, or involvement in migration
(voluntary or forced).

In some cases, migration is aimed at improving the life of a person; in others,
there are prerequisites for the deterioration of its quality. Such examples include
forced migration, which, unfortunately, is quite common in these days. In many
cases, it results from an unstable situation or a threat to the existence of people,
forcing them to become migrants or refugees.

Unfortunately, in modern conditions there is a tendency to the emergence of
new “flashpoint areas”, local conflicts and wars that create the most uncomforta-
ble living conditions for the local population. As a result, migration flows increase,
since resettlement from one country to another can in many cases be the only op-
portunity to save one’s own life and health as well as a way to protect one’s fami-
ly members from the risk of unforeseen destructive events.

Vast experience has been accumulated in modern Russia and abroad in provi-
ding psychological support for migrants to help them to integrate in the host socie-
ty (Gritsenko, Shustova, 2011; Konstantinov, Kovaleva, 2013; Lebedeva, Tatarko,
2013; Birman, Simon, Chan, Tran, 2014; Berry, 2015; Ryabichenko, Lebedeva,
2016; Georgiadou, Morawa, Erim, 2017; and others). Most approaches to organi-
sing support for migrants are based on the concept of integration strategies proposed
by J. Berry (1997). He proposes four possible migrant adaptation strategies: assimila-
tion, separation, integration and marginalisation. Each of these strategies differs in
the degree of personal readiness to interact with another culture. Separation and
integration presuppose acquaintance with a new culture and preservation of one’s
own, assimilation means rejection of one’s own culture, whereas marginalisation
means denial of a foreign culture. According to T.G. Stefanenko, “genuine adapta-
tion means achieving social and psychological integration into a new culture without
losing one’s own” (Stefanenko, 2009).

The specific features of the adaptation process in the situation of forced
migration are highlighted in the works of L.A. Geidenrikh (2009). According to
the author, the experience of migration can become a critical, traumatic, extreme,
frustrating situation for a person who often encounters negative experiences of
interaction and communication with surrounding people.

V.V. Konstantinov (2013) believes that forced migration leads to a number
of social-psychological problems associated with the need to rethink moral values,
norms and rules as well as with the mismatch between the real and desired situa-
tion in society. Migrants should be psychologically prepared to live in new social
conditions, otherwise they may experience various physical and mental stresses, emo-
tional breakdowns, psychosomatic diseases; they may run into family problems.

The situation of migration has a negative mental impact, regardless of whether
it is forced or voluntary, as migrants experience stress due to the mismatch of
their expectations and reality and the need to adapt to the particular worldview
and culture of the host population (Gritsenko, Efremenkova, 2016).

The existing experience in organising support for forced migrants in Russia
is associated with the changed political situation in the countries of the former So-
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viet Union. The first refugees in Russia appeared in 1988 after the outrages against
the Armenians in Sumgait and Baku (Azerbaijan) and against the Meskhetian Turks
in 1989 in Fergana (Uzbekistan). In 1992—-1993, many refugees from Tajikistan
appeared, due to the civil war in this region, as well as from Azerbaijan and Geor-
gia (South Ossetia). In 1994—-1995, the majority of forced migrants arrived from
Kazakhstan and Uzbekistan, which was due to the political crisis in these coun-
tries, but there were also migrants from Kyrgyzstan, Turkmenistan, Armenia, Lat-
via and Estonia. In the years that followed the situation somewhat stabilised,
but, in general, the migration flows from the CIS countries were characterised by
periodic ups and downs.

One of the last migration waves was caused by the political crisis in Ukraine
in 2014. The acute situation in the south-east of this country led to the appearance
of forced migrants in the Russian Federation and, accordingly, to the emergence
of new problems and the search for adequate solutions to them. The specifics of
the adaptation of forced migrants from Ukraine have become the subject of nu-
merous studies. It is noted that most migrants from Ukraine who entered Russia
during this period have families (Korolenko, Lazareva, 2015), but the position of
family members with respect to migration may differ on a number of grounds.
Thus, the departure from Ukraine was characterised as forced and intended by one
part of migrants and as forced but unintended by the other part. Some families
were determined to actively solve their problems and, accordingly, quickly received
refugee status or temporary residence permits, while others adhered to a passive
position and did not officially formalise their residence status.

Forced migrants from Ukraine experience difficulties with employment, housing
and acclimatisation, but it is easier for them to adapt to the cultural environment,
since Russian traditions and language are not unfamiliar to them (Panich, Agapova,
2015). This is one of the reasons why they choose Russia as a country of asylum.
Other reasons include the availability of relatives and friends in Russia, the assis-
tance of Russian services in organising emergency evacuation from the combat
zone, the possibility of personal security and employment, and Russian citizenship
possessed by at least one of the family members (Kuznetsova, 2018).

The social-psychological adaptation of migrants is a complex, multilateral
and multilevel process, which implies forming a stable positive attitude towards
the surrounding reality (Konstantinov, Kovaleva, 2013). If migrants form a stable
positive attitude towards the surrounding reality and feel satisfied with their men-
tal state, then aggressive manifestations in their behaviour decrease, and we can
assume that the adaptation process is successful.

We can identify several factors that affect the intensity, depth and duration of
experiences of the forced migration situation. The factors that facilitate the adap-
tation of migrants from Ukraine include the general system of cultural and histori-
cal values (religion, language, culture) and racial characteristics as well as the multina-
tional population of the Russian Federation (Grishina, Lunin, 2015). Special empha-
sis should be made on the importance of knowing the language of the host coun-
try, since it serves as a means of promoting the formation of ethnic identity among
migrants with the surrounding society (Dontsov, Stefanenko, Utalieva, 2012).

The factors contributing to the intensification of negative experiences in-
clude the circumstances of departure from the country (e.g. unwillingness and un-
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plannedness), possible life threat in the combat zone, absence of relatives or their
being in danger, uncomfortable living conditions and problems with employment,
unfavourable relations with the local population and their own attitude to the host
country (Gatalskaya, Dzhigankaya, 2016). At the same time, researchers note that
the negative emotions that migrants experience increase their attachment to their
ethnic group and its traditions (Stefanenko, Tumgoeva, Kotova, 2017).

After analysing the available relevant studies, we can conclude that most
often the subject of study is the problem of forced migration observed in adults.
But, as already noted, during the armed conflict in southeastern Ukraine, people
came to Russia with their whole families, including children. By the beginning of
autumn of 2014, all children from the families who decided to stay in Russia had
been given the opportunity to go to school and continue their education. Along with
the problems of adapting to a new life situation, they were forced to adapt to condi-
tions in an unfamiliar school environment. In our opinion, difficulties in the school
adaptation will be experienced by children of different age groups, but we have
chosen as the object of our study the specifics of the school adaptation of primary
school-aged children. It seems to us useful to pay close attention to this category
of schoolchildren and study in more detail the specifics of their school adaptation
in conditions of forced migration. The obtained results can be used for developing
a program of psychological and pedagogical support for primary school-aged chil-
dren whose parents are forced migrants from regions with cultural and linguistic
traditions similar to those of Russia.

To adjust the theoretical approaches to the study of the specifics of the adap-
tation process in relation to primary school-aged children from families of forced
migrants, a detailed analysis of scientific papers on the issues of school adaptation
and forced migration is required. Of particular interest to us are studies that examine
various aspects of the adaptation of children from migrant and refugee families,
including: factors explaining differences in the mental health of children of migrants
and local inhabitants (Stevens, Vollebergh, 2008); risks of suicidal behaviour among
migrant teenagers (Chau, Kabuth, Chau, 2016); mental health conditions of migrant
children and children of migrant workers in China (Gao, Li, Zou, Cross, Bian, Liu,
2015); symptoms of depression in North Korean refugee adolescents and factors
influencing their onset (Park, Lee, Jeon, 2017); problems that arise during the adapta-
tion of children in a new language environment (Umrikhina, 2019), and some others.
The problems related to the adaptation in a general educational institution were studied
in detail by M. V. Grigoryeva, [.V. Dubrovina (Grigoryeva, 2008; Dubrovina, 2006).

Most researchers hold the opinion that the adaptation of primary school-aged
children, whose parents are forced migrants, is associated with the experience of
feelings such as depression and alienation, increased anxiety and fears. Contacts with
their peers and surrounding people are often broken and accompanied by a sense
of strangeness. E.V. Kirdyashova et al. (2016) described three groups of typical
psychological difficulties encountered in this category of children. The first group
is related to the inability to communicate and violation of the rules and norms of
communication; the second group comprises emotional disorders, including child-
hood fears; and the third group considers other problems, for example, children’s
health conditions. We believe that all of the above problems are associated with
the stressful situation of forced migration.
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Children also experience certain difficulties in the school adaptation, which
can be considered as the process of becoming accustomed to new conditions, rela-
tionships, environment, regime, requirements, types of activity, rules and norms.
We used the concept proposed by M.V. Grigoryeva (2006) as the basis for studying
the school adaptation. According to this author, the school adaptation is an orga-
nised psychological integrity, including such elements or subsystems as emotional
adaptation, intellectual adaptation and social-psychological adaptation.

Thus, after analysing various scientific works, we came to the conclusion that
it is necessary to carefully study the specifics of the school adaptation in relation
to forced migrant children from regions that are culturally and spiritually close to
Russia.

The general hypothesis of our study was the assumption that the school ad-
aptation of forced migrant children (in our case, primary school-aged children
from Ukraine) and that of children living in Russia have certain specific features.
This assumption was reflected in the following particular hypotheses:

1. The situation of forced migration has an adverse effect on the adaptation
of primary school-aged children.

2. The most significant differences in the school adaptation of forced mi-
grant children from Ukraine and their peers living in Russia are found when com-
paring its emotional and social-psychological components.

Methods

The research procedure consisted of several stages:

1. At the first stage (October of the 2014-2015 academic year), the following
was completed:

— assessment of the indicators of the emotional and social-psychological
components of the school adaptation;

— observation and assessment of the specific features of the emotional state
of primary school-aged children;

— assessment of the children’s proficiency in the basic school subjects ac-
cording to the programme requirements.

2. At the second stage (February of the 2014-2015 academic year), the indi-
cators of the emotional and social-psychological elements of the school adaptation
were reassessed.

3. At the third stage (April — May of the 2014-2015 academic year), the re-
sults of the first and second stages were compared and conclusions were drawn.

Participants. The study involved 241 children of primary school age. They were
divided into two groups. The first group consisted of children permanently residing
in Penza and studying in educational institutions of the city (121 children: 63 boys
and 58 girls). The second group included forced migrant children who came from
Ukraine and began studying at Penza schools (120 children: 65 boys and 55 girls).

Information about the forced migrant children from Ukraine accepted to
school was provided by the Penza Education Department. All the children were
distributed to classes according to their age, usually no more than three children of
the same age to one class. There were no separate classes for the forced migrant
children. This principle was probably chosen as more convenient for teachers and
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other schoolchildren, since the appearance of such a separate class could negative-
ly affect the psychological climate in the school and complicate the work of
teachers, leading to the segregation and strangeness of the migrant children. As
for the children themselves, it might have been more convenient for them to study
in the same class.

As a result, the study involved the first-year schoolchildren from seven clas-
ses, second-year schoolchildren from nine classes, third-year schoolchildren from
twenty-one class and fourth-year schoolchildren from eleven classes (i.e. a total of
48 school classes). The children per year distribution is shown in Table 1. Accord-
ing to the data obtained, there were 46 first-year schoolchildren (21 from Ukraine,
25 from Russia), 58 second-year schoolchildren (27 from Ukraine, 31 from Russia),
83 third-year schoolchildren (44 from Ukraine, 39 from Russia), and 54 fourth-
year schoolchildren (28 from Ukraine, 26 from Russia). In addition, the study in-
volved teachers (a total of 48 people) of the classes where the forced migrant chil-
dren were studying.

Table 1
Study participants
School year st nd rd th
(number of groups) 1%year (7) 2™ year (9) 3“ year (21) 4" year (11)
Children from Ukraine 21 27 44 28
Children from Russia 25 31 39 26

Techniques. The choice of research methods was determined by the age of
the children (Konstantinov, Mali, 2016; Mali, 2017). To identify the indicators of
the emotional component of the school adaptation, the “Draw-A-Non-Existent
Animal” test (Venger, 2003) was used. Analysing the drawings of the children,
the researchers noted the presence or absence of the following indicators of
the emotional component: “low mood”, “unsociability”, “sense of instability”,
and “anxiety”.

The “Hand Test” (Kurbatova, Mulyar, 2001) was used to identify “aggressive-
ness”. Each response was assigned to one of 11 categories and rated at 1 point.
The aggressiveness coefficient was calculated according to the formula based on
the number of points. If the coefficient value was more than 1, it was concluded
about the increased aggressiveness of the testee.

To identify the indicators of the emotional component of the school adapta-
tion, the “Draw-A-Family” test (Venger, 2003) was used. Analysing the drawings
of the children, the researchers noted the presence or absence of the following in-
dicators of the social-psychological component: communicative orientation (to the
inner world, to the external social environment, multidirectional), activity (high
level, medium level, low level), and self-esteem (adequate, inflated or deflated).

The features of the emotional state of the tested children were observed and
assessed by their teachers using D. Stott’s observation maps (Gurova, Shlyakhta,
Sedova, 1992). The participants were supposed to assess the emotional state of the
children by the following indicators: distrust of new people, depression, with-
drawal, anxiety (in relation to adults and children), hostility (towards adults and
children), and emotional stress.
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Afterwards, the results applying the drawing techniques and conducting
the expert survey were encoded in a special way: a positive answer (if an indicator
was present) was indicated by the number 1, a negative answer (if an indicator was
absent) was indicated by the number 2. This made it possible to compare the results
according to the relevant indicators (“Sense of instability” — “Distrust”, “Depres-
sion” — “Low mood”, “Withdrawal” — “Unsociability”, “Anxiety”, “Hostility” —
“Aggressiveness”, “Emotional tension” — “Fear ) and confirm their accuracy.

To assess the children’s proficiency in basic school subjects according to
the programme requirements, the expert assessment was used. The experts were
the teachers of the classes where the forced migrant children studied. During
the expert survey, the teachers had to assess the children’s proficiency in the basic
educational programme and correlate it with the following scale: a high, medium
or low level. Additionally, the experts expressed their opinions on the following
issues: whether there were any differences in how the main sections of the prima-
ry school programme were studied by the children who came from Ukraine and
the children permanently residing in Russia; whether the content and procedure
for studying certain sections of the programme differ; whether it will be necessary
for the forced migrant children to learn some topics of the programme indepen-
dently or to relearn them; whether their proficiency in Russian is sufficient.

Statistical methods. To confirm the reliability of the results, we used the
following methods of mathematical statistics:

— @*-test or angular converting by Fisher (it is Russian modification of
Fisher’s ratio test by Plokhinsky (1970) which is widely used in Russian psycho-
logical research) — to compare the frequency of occurrence of the studied parame-
ters in the studied samples;

— Student’s #-test — to compare the results obtained in the application of
the projective drawing techniques and the expert survey, according to the relevant
indicators.

Results and discussion

The study of the school adaptation of the forced migrant children from Ukraine
and their Russian peers revealed some specific features of the process in these two
groups of children. Based on the data obtained in the analysis of the projective
drawing tests, we determined the indicators of the social-psychological and emo-
tional components of the school adaptation. We attributed the following indicators
to the emotional component: “low mood”, “fear”, “unsociability”, “sense of insta-
bility”, “anxiety”, and “aggressiveness” diagnosed by the “Draw-A-Non-Existent
Animal” test. The indicators of the social-psychological component include as follows:
“communicative orientation”, “activity” and “features of self-esteem” diagnosed
by the “Draw-A-Family” test.

The indicators of the emotional component of the school adaptation of pri-
mary schoolchildren from Russia and Ukraine are presented in Tables 2 and 3.

As we can see in the first part of Table 2 that, at the first stage of the study,
as expected, the indicators of the emotional component such as “Low mood”, “Fear”,
“Unsociability”, “Sense of instability” and “Aggressiveness” were much more com-

mon in the group of the Ukrainian children. At the same time, “Anxiety” was a little
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more common in the group of the Russian children, but the differences are statis-
tically insignificant. In the second part of Table 2, we see that, at the second stage
of the study, such indicators as “Low mood”, “Fear”, “Unsociability”, and “Ag-
gressiveness” occurred more often in the group of the Ukrainian children than in
the group of their Russian peers. As for “Sense of instability”, the differences be-
tween both groups were statistically insignificant. And as for “Anxiety”, the dif-
ferences were found at the level of the statistical trend.

Table 2
Frequency of the emotional component of the school adaptation indicators
in the groups of the Russian and Ukrainian children
Indicators of Stage 1, frequency (%) Stage 2, frequency (%)
the emotional Russian Ukrainian @*-test Russian Ukrainian @*-test
component children children children children
(N=121) (N=120) (N=121) (N=120)
Low mood 12.40% 24.20% 2.398** 10.70% 23.30% 2.647**
Fear 26.40% 53.30% 4.331** 22.30% 38.30% 2.724**
Unsociability 36.40% 55.00% 2.919** 36.40% 55.00% 2.919**
Sense of instability 27.30% 46.70% 3.144** 21.50% 30.00% 1.514
Anxiety 40.50% 33.30% 1.164 39.70% 26.70% 2.150*
Aggressiveness 62.00% 78.00% 2.787** 57.00% 72.00% 2.398**
Note. * p <.05, ** p<.01.
Table 3
Dynamics of the emotional component of the school adaptation indicators
in the groups of the Russian and Ukrainian children
Indicators of Russian children, frequency (%) Ukrainian children, frequency (%)
the emotional (N=121) (N=120)
component Stage 1 Stage 2 @*-test Stage 1 Stage 2 @*-test
Low mood 12.40% 10.70% 0.420 24.20% 23.30% 0.170
Fear 26.40% 22.30% 0.739 53.30% 38.30% 2.339**
Unsociability 36.40% 36.40% 0.000 55.00% 55.00% 0.001
Sensation of instability 27.30% 21.5% 1.058 46.70% 30.00% 2.680**
Anxiety 40.50% 39.70% 0.132 33.30% 26.70% 1.115
Aggressiveness 62.00% 57.00% 0.793 78.00% 72.00% 1.177

Note.* p< .05, ** p<.01.

In the first part of Table 3, we can see that the indicators of the emotional
element remained almost unchanged in the group of the Russian children, since
the differences between the results of the first and second stages were statistically
insignificant. The second part of Table 3 shows that there were significant changes
(decrease) in the indicators “Fear” and “Sense of instability” in the group of the Uk-
rainian children, whereas the results for the other indicators did not change.

The indicators of the social-psychological component of the school adapta-
tion of the primary school-aged children from Russia and Ukraine are presented in
Tables 4 and 5.

In the first part of Table 4, we can see that, at the first stage of the study,
the indicator “Communicative orientation (to the external social environment)” is
much less common in the group of the Ukrainian children than in the group of their
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Russian peers. The differences between the other indicators were statistically insigni-
ficant. The second part of Table 4 shows that, at the second stage of the study, the indi-
cators remained almost unchanged; however, there were significant differences in
the indicator “Communicative orientation (to the external social environment)” be-
tween the two groups, while changes in the other indicators were insignificant.

Table 4

Frequency of the social-psychological component of the school adaptation indicators
in the groups of the Russian and Ukrainian children

Indicators of Stage 1, frequency (%) Stage 2, frequency (%)
the social- Russian Ukrainian @*-test Russian Ukrainian @*-test
psychological children children children children
component (N=121) (N =120) (N=121) (N=120)
Communicative orientation
To the inner world 9.10% 19.20% 2.282* 9.10% 18.30% 2.104*
To the external social 14.90% 5.00% 2.655**  15.70% 5.00% 2.825**
environment
Multidirectional 76.00% 75.80% 0.039 75.20% 76.70% 0.272
Self-esteem
Adequate 61.20% 54.20% 1.102 61.20% 60.80% 0.062
Deflated 27.30% 35.00% 1.288 27.30% 35.00% 1.374
Inflated 11.60% 10.80% 0.194 18.20% 10.80% 1.638*
Activity
High level 15.70% 11.70% 0.908 16.50% 11.70% 1.079
Medium level 68.60% 65.80% 0.466 68.60% 65.80% 0.466
Low level 15.70% 22.50% 1.343 14.90% 22.50% 1.514

Note. * p<.05, ** p<.01.

Table 5
Dynamics of the social-psychological component of the school adaptation indicators
in the groups of the Russian and Ukrainian children
Indicators of Russian children, frequency (%) Ukrainian children, frequency (%)
the social- (N=121) (N=120)
psychological Stage 1 Stage 2 @*-test Stage 1 Stage 2 @*-test
component

Communicative orientation
To the inner world 9.10% 9.10% 0.001 19.20% 18.30% 0.178*
To the external social

environment 14.90% 15.70% 0.171 5.00% 5.00% 0.001
Multidirectional 76.00% 75.20% 0.148 75.80% 76.70% 0.163
Self-esteem

Adequate 61.20% 61.20% 0.000 54.20% 60.80% 1.038
Deflated 27.30% 27.30% 1.206 35.00% 28.30% 1.115
Inflated 11.60% 18.20% 1.447 10.80% 10.80% 0.001
Activity

High level 15.70% 16.50% 0.171 11.70% 11.70% 0.001
Medium level 68.60% 68.60% 0.000 65.80% 65.80% 0.001
Low level 15.70% 14.90% 0.171 22.50% 22.50% 0.001

Note. * p<.05, ** p<.01.

In the first part of Table 5, we see that there were no significant changes in
the indicators of the socio-psychological element in the group of the Russian chil-
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dren. In the group of the Ukrainian children, the changes were also statistically
insignificant.

The features of the emotional state of the forced migrant children were ob-
served and assessed at the first stage of the study by their teachers using D. Stott’s
observation maps. To compare the data obtained during the expert survey and af-
ter applying the projective drawing techniques, the #-test was used. The results are
presented in Table 6.

Table 6
Comparison between the school adaptation indicators based on drawing techniques
and the expert survey in the groups of Russian and Ukrainian children
School adaptation indicators t-test for the group of t-test for the group of
the Ukrainian children the Russian children
Low mood / Depression 0.20 1.40
Fear / Emotional tension 1.67 0.60
Unsociability / Withdrawal 1.30 1.23
Sensation of instability / Distrust 2.80* 0.80
Anxiety / Anxiety 1.20 1.15
Aggressiveness / Hostility 0.34 0.56

Note. * p<.05, ** p<.01.

We can observe from the Table 6 that, in the group of the Ukrainian children,
significant differences were revealed only in the indicators “Sense of instability”
and “Distrust”, the remaining differences were statistically insignificant. In the group
of the Russian children, the differences between all indicators were insignificant.
This suggests that teachers’ expert opinions and the data on the drawing techni-
ques are similar. Therefore, the results of applying the drawing techniques can be
considered quite reliable.

Based on the results of the expert survey, during which the teachers were
supposed to assess the level of proficiency in the basic educational programme
among the Ukrainian schoolchildren, it was found that 67% of them are at an ave-
rage level, 18% are at a low level, 15% are at a fairly high level. When answering
additional questions, the experts noted that the content of the programmes in the main
subjects generally corresponds to the Russian ones. Some problems are associated
with the study of the Russian language, since the children, despite the fact that
they speak Russian well enough, have difficulty in using its written version. In a far
greater degree, the teachers noted the features of the emotional state of the chil-
dren and their behaviour in relation to their peers and adults.

Conclusion

The school adaptation of forced migrant children from Ukraine as compared
with their peers from Russia has certain differences, which are more evident in
the characteristics of its emotional and social-psychological elements. These differen-
ces, in our opinion, are due to the situation of forced migration, which has an adverse
effect on the adaptation of primary school-aged children. Schoolchildren from Ukraine,
as compared with their peers from Russia, are more often characterised by such mani-
festations as a low mood, fear, strangeness, sense of instability, and aggressiveness.
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Forced migrant children experience fright or anxiety, which may be due to
the by-past stressful situation, presence in the combat zone or fear of the unknown
in new circumstances. They are characterised by a low mood, the reason for which
may be the experience of negative emotions associated with parting with their rela-
tives and friends due to the situation of forced migration.

Forced migrant children from Ukraine tend to be withdrawn and unsociable:
this may be due to the fact that they perceive the new life situation as temporary
and hope to return home soon. The sense of instability that they experience can be
explained by the fact that they are not confident in their current situation and do
not feel safe, which is associated with the rapid changes in their life.

An increased level of anxiety is observed in both Russian and Ukrainian
schoolchildren and, if the number of the Ukrainian children, who had this indica-
tor identified, decreases over time, as evidenced by the data of the second stage of
the study, the number of the Russian children remains almost unchanged. This, in our
opinion, can be explained by various reasons. The anxiety of the Russian school-
children, as it seems to us, is associated with the learning process and the need to
meet the requirements of surrounding adults, as a result of which it does not de-
crease much during the school year. The anxiety of the Ukrainian schoolchildren
is caused by the conditions of forced migration and experienced traumatic stress-
ful situations, which influenced them to a much greater extent.

Forced migrant children from Ukraine have a higher level of aggressiveness.
We associate the reason for their increased aggressiveness with negative emotions
caused by the experienced traumatic situation (armed conflict), the consequences
of which will be felt for a long time. It is possible that their being close to the ac-
tive combat zone could become the basis for such an emotional reaction.

As a result of studying the social-psychological indicators of these children’s
school adaptation, it was found that they are characterised by low self-esteem and
orientation to their inner world. After comparing the data and the results of as-
sessing the emotional state of the children based on D. Stott’s observation maps,
we came to the conclusion that, in most cases, there were no significant differ-
ences between them: this to some extent confirms their reliability.

The level of proficiency in the basic educational programme among the Uk-
rainian schoolchildren was generally assessed as average by their teachers. The spe-
cific features of the school adaptation of forced migrant children are most noticeable
in their behaviour, emotional states and relationships with their classmates and adults.

The results of the study can be used in organising psychological and peda-
gogical support for primary school-aged children from families of forced migrants
during the process of their school adaptation in the host country.
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Oco00O€eHHOCTM LLUKOJZIbHOW apanTauuu
AeTeun u3 cemen BblHY)XAEHHbIX MUTPaHTOB
B YCJIOBMSIX O0LL,E00pa30oBaTes/IbHOro yupexaeHus
(Ha npumMmepe MnagLmx LWKOJIbHUKOB U3 YKPaUuHbl)

B.B. Koncrantunon, H.A. Majn

Ilen3enckuil rocy1apCTBEHHBIH YHUBEPCUTET
Poccuiickas @edepayus, 440026, Ilensa, yn. Kpacnas, 40

AnHoTamms. HectabmnpHas o6cTaHOBKA B COBPEMEHHOM MHpPE IPUBOAMT K MOCTOSH-
HOMY TOSIBIICHHIO B PoccHM BEIHYKIICHHBIX MUTPAHTOB M3 Pa3HBIX PErHOHOB. B GombmmHCTBE
Clly4aeB BBIHY)KJEHHAs MUTPALUs SBISAETCS KPU3HCHOM, TPaBMAaTHYECKON, SKCTpEMaIbHON U
¢bpyctpupytomei cutyarmei. CoObITHS B YKpanHE CTAIN MPUYMHO MOSBICHNS B HAIIIEl cTpaHe
BEIHY’KICHHBIX MUTPAHTOB, B TOM YHCJIE €Tl MIKOJIBHOTO BO3PACTa, KOTOPHIM OBLIA Mpemo-
CTaBJICHA BO3MOKHOCTH IIPOJOJDKHUTH 00ydeHHe B mKonax Poccuu. MOXHO MPEIIONIOXKUTD,
YTO CTPECCOBAsi TPABMaTHUYECKasl CUTYaIlVsl, B KOTOPOH OKa3alIHCh I€TH, HETATUBHO TOBIHSIA
Ha UX (PU3IYIECKOe U MICUXUUECKOE COCTOSHHIE, UTO B JAIBHEHIIIEM MOXKET OTPAa3UTHCS Ha IIpoIiec-
ce ajanTtauuu K mkose. M3yuenne ocoOEHHOCTEH MKOJIBHONW aJanTaluy Ha CTYIEeHH Hadallb-
HOTO 00Iero o6pa3oBaHusl JeTel, NePeKUBIINX CTPECCOBYIO TPABMaTUUECKYIO CUTYAIUIO BBbI-
HYKICHHOH MUTpPAIUH, CIIOCOOCTBYET PEIICHUIO MPOOIEMBI MPOTYKTUBHON OpraHM3aIii aiar-
TAOHHBIX MEPOIPHUATHH B YCIOBHAX 00LIC0Opa3oBaTeIbHOrO yupexkaeHus. Llenpro nccie-
JIOBaHUS OBUIO M3y4YeHHE OCOOCHHOCTEW MIKOJIbHOM ajanTalud AeTed U3 ceMeil BBhIHYXICH-
HBIX MHTPAHTOB K yCJIOBHSIM 0O0IIE00pa3oBaTENBFHOTO YUPEXKJICHHS (Ha MpHUMEpe MITAIIINX
IIKOJEHUKOB M3 YKpauHBl). B mccrmemoBanny nmpuHsimy ydactue 241 ydammiicss MiTamero
LIKOJILHOTO BO3pacTa, U3 HUX 121 venoBek — Miia e MKOJIbHUKH, IOCTOSIHHO MPOKUBAIOIINE B
[Tenze n oOyuaronuecs B 00pa3oBaTEeNbHBIX YUPSKICHHUSIX Topoaa, U 120 mereit muaaimero
IIKOJIEHOTO BO3pacTa M3 ceMel BBIHYK/ICHHBIX MUTPAHTOB U3 YKpPaWHbI, HAYaBIINX O0yUIeHHE
B mkojax Ilenssl. [y BeIsIBIEHUS MOKa3aTeneil SMOLMOHAIBLHOIO U COLMAIBHO-IICUXO0JIOTU-
YECKOT0 3JIEMEHTOB aJIalTallii UCIIOJIh30BAUCH MTPOSKTUBHBIE PUCYHOUYHBIE METOTUKH «Pu-
CYHOK HECYILECTBYIOILET0 )KUBOTHOI0», «PUCYHOK ceMbW», 17151 AUAarHOCTUKH arpeCCUBHOCTH
0611 Hcnonb3oBal «Tect pykn» O. Barnepa. BeisiiaeHo, 9TO OIKOJTBHAS afanTalus AeTeH U3
ceMeil BEIHYKIEHHBIX MUTPAaHTOB U3 YKpauHbI 110 CPaBHEHUIO C UX CBEepCTHUKaMu U3 Poccun
AMEET OTpeCTICHHBIC Pa3Indusl, KOTOpbIe B OOJbIIEH CTENEeHH OOHAPYKHUBAKOTCS B 0COOCH-
HOCTAX €€ SMOLMOHAJIBHOTO M COLHMAJIbHO-TICUXOJIOTHYECKOTO 3JIEMEHTOB. Pe3yibrarel wc-
CJIEJIOBaHUSI MOTYT YYUTBIBATHCS MPU OPraHU3aMH TICHXO0JIOr0-IIe1arOrMYecKoro COmpoBOXK-
JIeHUs! TIpoliecca MKOJIbHOW aJanTaliy JIeTel U3 ceMell BBIHYKICHHBIX MUTPAHTOB.

KnroueBble c10Ba: NIKONbHAs aJanTanys, SMOLUOHAIBHBIM, COLMAIBLHO-IICUXOJIOTH-
YECKUM M MHTEIUIEKTYaJIbHBIM 3J1€MEHTBI HIKOIbHOM aJanTallud, AE€TU U3 CEMEW BBIHYXKIEH-
HBIX MUIPaHTOB, YKpanHa
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