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Outline 
1. Understand genres of writing 
2. Write the research paper genre 
3. Turn that into the presentation 

genre 
1.  Create slides 
2.  Create handouts 

4.  Practice the presentation 



Genre as social action 
•  S. Miller (1984) described 

genre as a rhetorical action 
that recurs within a social 
setting 

•  The sharing of meaning is 
intersubjective and 
negotiated through 
discourse among the group 

•  These shared discourses 
form into typical types of 
documents (genres) 

exam 

essay 

quiz mid-term 

Oral 
presentation 



Discourse communities 
•  Swales (1991) developed the 

concept of discourse 
communities to explain the 
purposes within documents 

•  His concept of rhetorical 
“moves” within documents—
such as “establish a research 
territory”—leads to one method 
for establishing the typical 
purposes or communicative 
aims for a document 

http://www.flickr.com/photos/giona/223094087/ http://www.flickr.com/photos/noelleandmike/221591592/ 



Genre sets 
•  Genres typically do not 

occur alone but instead as 
part of a set of social 
actions within a group 

•  The research article is one 
of a set of genres: a 
conference presentation, a 
research grant, research 
grant reports, peer review 
documents 

•  Other related documents? 

proposal 

essay 

presentation 



Text type: research paper 

What are the features of the 
research article you are 
writing? 
  
Example: 
• Does it include an abstract? If so, 
how long is it? Is it in "plain" 
language? 
• What are you trying to 
communicate? 
• What are the rules for 
communicating in print in your 
field? 



Making a claim: informal 
arguments   

Claim Link (because) Reason 

Challenges  
 
(How, So what, Why?) 

Evidence 
 
(Data, Statistics, Expert opinion, 
Visuals, Other studies, etc. [What 
counts is often discipline-specific]) 
 

What claim will you make in your research paper? 



What is your problem?  
Your solution? 

•  What is the objective of your paper? 
•  State it in one sentence. 



Introduction 

http://www.mcgill.ca/files/engineering/SURE2009_MECHANICAL_KGoyette.pdf 





Solution 

http://www.ualberta.ca/~vehring/PE%20Page/Conference%20Files/RDD%202011%20poster%20Performance%20Advantages%20 
of%20Pearl%20Cosuspension%20Formulation%20Technology%20for%20Manufacturing%20of%20Metered-Dose%20Inhalers.pdf 



http://www.ualberta.ca/~vehring/PE%20Page/Conference%20Files/AAPS%202003a%20 
poster%20Novel%20Experimental%20 
Method%20Indicates%20Proteins%20and%20Peptides%20Are%20 
Protected%20from%20High%20Gas%20Temperatures%20During%20Spray%20Drying.pdf 







Moves 
What argumentative moves can you perform in 
your manuscript? 
  
Sample: "Taken together, findings from these and 
other studies suggest that miscommunication  and lack 
of communication about care preferences and decision 
making may be fairly universal within caregiving 
families and not uncommon in the interactions between 
providers and families" ("Decision Making in Families 
Facing. . .") 
  
Move: X ("miscommunication and lack of 
communication")  
is a wide-spread problem; therefore worthy of  
further study   
 



Moves 

Sample: "But few studies have examined the views and 
care preferences of people with dementia. This means 
their views aren't well considered as care strategies are 
selected (Cohen, 1991) " ("Do Caregivers Know . . .") 
  
Move: Few studies have examined X ("the views and 
care preferences of people with dementia")  
  
X should be considered in the decision making  
process when designing care 



My moves 
•  Take a look at the two-page handout 
•  What “moves” can you see in this text? 



Textual identity of the author 
How does the author identify him or her 
 self in the text? 
  
No direct reference to author except parenthetical citations 
  
Example: "Recent work with family care dyads indicates 
that older adults . . . slightly less emphasis on social 
interactions (Whitlatch et al, in press)." 
 
Direct statement of research findings using present tense 
 
Example: "Two interventions in particular show  
promise because they address a number of issues,  
including everyday decision making. . .." (Whitlatch,  
p. 92). 



WHERE DOES THE AUTHOR USE "I"? 
Do(es) the author(s) use first person singular 
 (I) or plural (we)? 
If yes, where? 
 
Example:"In this brief overview I will seek to elaborate 
this point. I will sketch out some of the ways  that genre 
approaches have . . . " (Hyland, "Introduction," p. 18).  
 
Metadiscursive "I": First person singular provides  
structural overview of the argument 
  
Where? In the introduction/literature review 
and critique of existing research  
 



USING "I" AS A PERSUASIVE DEVICE 
  
Example: "Instead we need to explore ways of 
scaffolding students' learning and using  
knowledge . . ." (Hyland, "A brief overview," p. 21). 
  
Identification:  We (author and reader) work  
together to solve problem  
  
Where? Review the two-page handout for instances of 
“I” and “we”—where do they occur, if at all? 



WHAT IS THE PURPOSE OF USING  
"I/WE"? 

Where do(es) the author(s) use I/We? 
What is the purpose of using I/We? 
 
Example: "Recently, we have optimised and compared 
different DNA extraction protocols, which enabled [us] 
to obtain amplifiable soybean DNA from fully refined 
vegetable oils (Cost, Mafra, Amaral, & Oliveira, 
submitted for publication)" (Costa, Mafra, AMaral, & 
Oliveria, "Introduction," p. 302). 
  
Purpose: What is the purpose for using “we” in the 
handout? 
 
 



Organization of articles 

Genetically-modified 
soybeans 
1.  Introduction 
2. Materials and 

methods 
2.1 Samples 
2.2 DNA extraction 
[continue from this 
point] 

3. Results and discussion 
4. Concluding remarks 
5. Acknowledgements 
6. References 



Organization 
•  Writing Requirements across Nursing Programs in 

Anglo-Canadian Higher Education 
•  Abstract 
•  Literature review: What we know about writing in 

nursing education 
•  Factors contributing to an increased profile of academic 

writing in nursing 
•  Methods 
•  Results 

–  English literature course requirements 
–  Writing course requirements 

•  Discussion 
•  Conclusion 
•  References 



VISUALS IN ACADEMIC PUBLICATIONS 

•  Does the article use 
visuals? 

•  What kind of visuals 
are included? 

•  What work do the 
visuals do in the 
article? 

•  How are the visuals 
linked to the text in 
the publication? 



Genre of the conference talk 
•  What is the communicative function of 

the conference talk? 
•  Why is it given in person? What is 

gained by this? 



Turning text into talk 
•  30 min  = 20 min talk + 10 min 

question  
•  20 mins of talk = 8 double-spaced 

pages  
•  2.5 mins to read one page 
•  250 words X 8 pages = 2000 words 



Slide rules 
•  Keep it short 
•  Keep it visual  
•  Avoid dark 

backgrounds 
•  Keep the design 

simple 
http://www.flickr.com/photos/rogersmith/53912456/ 



To read or not to read 
•  What is the standard expectation of 

your discipline? 
•  EFS: read it off the page 
•  Business: make copies available, but 

don’t read it 
•  Your field? 

http://www.flickr.com/photos/wanderingeyre/641049891/ 



What goes where? 
•  What goes on a presentation slide? 
•  What goes on a handout? 
•  What gets communicated verbally? 
•  What goes on a poster? 



Sample slides 
•  Slides that follow are from a 

presentation based on a research 
article I co-wrote 
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Overview 

•  Why academic writing matters in Nursing 

•  Research method 

•  Findings 

•  Discipline-specific English literature courses 

•  Discipline-specific Writing courses 

•  Comparing approaches (Table 2 handout) 

•  Questions for discussion 



Why academic writing 
matters in Nursing 

Increased focus on . . . 
•  writing in learning & developing a reflective practice 

Ø WAC / WID legacy (e.g., Luthy et al., 2009; Zygmont & Schaefer, 2006) 

Ø Nursing students do a lot of writing (Rooda & Nardi, 1999),  
particularly reflective writing (Craft, 2005; Hannigan, 2001; Webster, 
2002) 
 

•  scholarship in nursing (Boyer, 1999; CASN, 2006; Pullen, Reed, & 
       Oslar,2001; Riley, Beal, Levi, & McCausland, 2002; Zorn, Clark, & Weimbolt, 1997) 

•  evidence-informed practice (CAN, 2010; CARNA, 2006) 



Research method 

•  Worked from list of programs on CAN (2011) website 

•  Considered only required Writing and English courses 

•  Counted courses as required “English lit” if students 
had to take either an English or a Writing course 

•  Counted courses as required “Writing” if the course 
titles or descriptions emphasized writing (even if the 
writing focused on writing about literature) 



Nursing Degree Programs requiring English 
Literature and Writing courses  (n= 82)                                                                     

No 
Requirement 

47.6%  
(n = 39) 

Both 4.9%  
          (n=4) 

English Lit 
28%* 
(n = 23) 

Writing 
29.3%*  
(n= 24) 

* Percentage includes the  
   4 programs (4.9%) requiring 
   both types of courses 



Discipline-specific English literature 
courses for Nursing students 

University of Alberta: ENGL 108 Introduction to Language 
and Literature (recommended, not required) 

•  “combines formal instruction in writing with a study of 
the essay and the short story” 

•  aims to help students develop 
–  “an understanding of how illness and healing has been 

represented in some English-language texts” 

–  “confidence in overall writing skills, especially with respect 
to effective professional communication” (Zenari, 2011, p. 1) 

•  requires students to use APA style 



Discipline-specific writing courses 
for Nursing students 

•  Humber College: ENGL 104 – Academic Writing and 
Critical Reasoning: Approaches to Literature 

•  Red River College: NRSG 1501 – Scholarly Writing & 
Documentation 

•  University of Calgary: ACWR 303 – Academic Writing 
for Specialized Audiences (Intermediate) 

•  University of Western Ontario: WRITING 1030 f/g –  
Writing for Professional Success in Nursing (start: 
2012) 

•  University of Victoria: NURS 390 -- Academic Writing 
for Nurses (elective, not required) 

 



Questions for discussion 

1.  Do you agree with our comparison in Table 2 
(handout)? 

2.  Why do nearly half of Nursing programs require 
neither an English literature nor a Writing course? 

3.  If it’s done well, is WAC / WID enough on its own? 

4.  Are we seeing a trend toward discipline-specific 
writing courses in Nursing? 

5.  How do we articulate connections between writing 
courses and upper division courses in Nursing? 
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