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Abstract: This study is designed to identify the area of language learning strategies that were employed
by ten successful English Language Learners of Form Five from a private secondary school in Kuching,
Sarawak. The strategies used by these learners help promote and boost the use of strategies among
poor language learners. Using a purposive sampling procedure, a group comprising of ten successful
language learners of a private school in Kuching, Sarawak participated in the study. The findings indi-
cated that successful language learners are high frequency users of language learning strategies. The
findings revealed that metacognitive strategies are among the highest frequently used strategies, fol-
lowed correspondingly by social, cognitive, compensation, affective and memory strategies found as
the least used strategies among successful language learners. Interestingly, the study acknowledged
that successful language learners employed more indirect strategies paralleled to direct strategies. The
findings have significant implications for research on language learning strategies concerning successful
language learners and teacher planning to cater the needs of diverse learners in English Language and
improve the field of language teaching.
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Abstrak: Penelitian ini dirancang untuk mengidentifikasi area strategi pembelajaran bahasa yang diguna-
kan oleh sepuluh pebelajar Bahasa Inggris yang berhasil di lima sekolah menengah swasta di Kuching,
Sarawak. Strategi yang digunakan oleh pebelajar ini membantu untuk mempromosikan dan meningkatkan
penggunaan strategi di antara pebelajar dengan Bahasa yang dianggap kurang. Dengan menggunakan
prosedur purposive sampling, sekelompok yang terdiri dari sepuluh pebelajar bahasa yang berhasil
belajar di sebuah sekolah swasta di Kuching, Sarawak berpartisipasi dalam penelitian ini. Temuan pe-
nelitian ini menunjukkan bahwa pebelajar bahasa yang berhasil adalah pebelajar yang menggunakan
strategi pembelajaran bahasa frekuensi tinggi. Temuan tersebut mengungkapkan bahwa strategi meta-
kognitif adalah strategi yang paling sering digunakan, diikuti oleh strategi sosial, kognitif, kompensasi,
afektif dan memori yang ditemukan sebagai strategi yang paling sedikit digunakan di antara pelajar ba-
hasa yang berhasil. Menariknya, penelitian ini mengakui bahwa pebelajar bahasa yang sukses menggu-
nakan lebih banyak strategi tidak langsung yang sejalan dengan strategi langsung. Temuan ini memiliki
implikasi yang signifikan terhadap penelitian tentang strategi pembelajaran bahasa mengenai pebelajar
bahasa yang berhasil dan perencanaan guru untuk memenuhi kebutuhan pebelajar yang beragam da-
lam Bahasa Inggris dan memperbaiki bidang pengajaran bahasa.

Kata kunci: strategi belajar bahasa, pebelajar bahasa yang sukses, bahasa inggris sebagai bahasa
kedua 

Learners learn in a variety of ways and strategies. It
is inevitable that learners should be given proper strat-
egy instruction and training in order to create aware-
ness of the existence of their own strategies and train
learners in their practice. Based on a review of litera-
ture by Cohen & Griffiths (2015), learners consciously
take charge of their own learning through an organized

manner, reflecting the target language and practice
the language effectively for knowledge retention and
application of the knowledge learnt. Learners also in-
ternalized language learning and by dealing with prob-
lem solving techniques, learners utilize more strategies
which involve in the complex process of learning. Two
studies portray similar view in which Razak, Ismail,

http://journal.um.ac.id/index.php/jph
mailto:embi.mohamedamin@gmail.com,
mailto:melor@ukm.edu.my


48  JURNAL PENDIDIKAN HUMANIORA, pp. 47–57

Volume 5, Number 2, June 2017

Aziz, & Babikkoi, (2012) and Yunus, Sulaiman, & Em-
bi (2013) postulated that learning performance could
be enhanced by integrating deliberate behaviour and
opinions when language learning occurs. Since learners
no longer becomes passive receptacles for knowl-
edge, learners who utilize thinking skills are more ac-
countable of their own learning and exchanging ideas
for the development of language. It is against this back-
drop that this study was conducted with the aims to
discover strategy use among second language learners
in Tunku Putra School to explore further at the appro-
priate strategy commonly put into practice by success-
ful learners.

In the review of the research literature, Rubin
(1975), Stern (1975) Naiman, et al. (1978) and Oxford
(2003) discovered that second language learners typi-
cally employed higher frequency of strategies as com-
pared to foreign language learners. In the Malaysian
classroom setting, successful language learners often
take an active role in discussion and demonstrate good
understanding of the target language through the use
of suitable learning strategies. This is certainly appli-
cable to the 21st century learners as in the Malaysian
blueprint highlights the need to create self-directed
and autonomus learners. In fact, most of the research
pertaining to LLS focuses on good language learners
(e.g. Naiman et, al, 1975, Mohamed Amin Embi, 1996;
2000) factors influencing choice of LLS (Oxford &
Nyikos,1989; Khamkhien, 2010; Genc and Aydin, 2011;
El-Omari, 2016), relationship among LLS (Griffiths
& Inceçay; 2016; Varasteh, Ghanizadeh & Akbari,
2016) variables of individual differences and learning
outcomes (Schmidt, 2012; Riding and Rayner, 2015;
Entwistle and Ramsden, 2015). Besides, Bidabadi and
Yamat (2011), Razak et. al (2012), Ghafournia (2014)
and Yunus, Sulaiman and Embi (2013) revealed on a
significant relationship between the application of strat-
egy and the language proficiency among ESL. One
of the areas of research in Language Learning Strat-
egies is on the Successful Language Learner. Although
much research has been said about Successful Lan-
guage Learner (e.g. Naimen et.al, 1975, Amin, 1996;
2000) not much is known about Successful Language
Learner in the private secondary school contexts. The
purpose of this study is designed to identify language
learning strategies employed by successful language
learners in a private secondary school in Kuching which
is Tunku Putra School.

Definitions of Language Learning Strategies

According to Wenden and Rubin (1987) learning
strategies can be defined as a flexible approach use
of operations, steps, plans, routines for the learner to
assist with the obtaining, storing, retrieving, and using
of information. Correspondingly, Chamot, & Kupper
(1989) and O’ Malley & Chamot (1990) also acknowl-
edge that language learning strategies are specific
thoughts and action to maximize learning process, com-
prehension, storing and remembering new input and
skills. Despite copious definition of learning strategies
gathered by scholars, there is a fair degree of consen-
sus between scholars in terms of goal orientation and
action basis in language learning strategies. According
to Chuin and Kaur (2015), the deployment of language
learning strategies could facilitate language perfor-
mance due to the fact that learners are engaged in an
active process of learning whereby the use of mental
processing involved with the aims of achieving specific
goals, learning strategies or techniques. This is in ac-
cordance to Oxford (1990) who proposed that lan-
guage learning strategies are certain actions carried
out by learners which help learners to make learning
easier, exciting, more autonomous, more successful
and more adaptable to current learning situations.

Characteristics of Successful Language
Learners

Rubin (1975), Stern (1975) and Naiman, et. al.
(1978), Chen & Xiao (2016) and Rao (2016) suggest-
ed that a greater awareness of strategy use among
students exert higher influence on learners’ language
proficiency. Rubin and Thompson (1994) as well as
Mohammed Amin (2000), have characterized some
wide language strategies used by the successful lan-
guage learners. In the various language skill, learners
adopt a particular strategy to facilitate their language
learning. With reference to Dörnyei, & Ryan (2015)
who asserted that second language learners attainment
relies on the students’ own active and creative partici-
pation in the strategies or tech-niques used during the
learning process. In this context, Chan (2016) has iden-
tified that learning outside the classroom promotes bet-
ter learning performance as well as opportunity to be
engaged in a fruitful academic. Mohamed Amin Embi
et al. (2001) and Javid, C. et. al (2013) also advocated
that successful learners demonstrate better application
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of language learning strategies as compared to the
less proficient learners and that the partctipants with
high English language proficiency adopt language
learning strategies more frequently. This evidence is
supported by Samah et. al (2016) who claim that the
outstanding learners possess their own methods in lan-
guage learning and build their own situations in ac-
quiring concepts. Consequently, learning strategies for
second language learners assist to develop learner
autonomy, which requires the learner to take conscious
control of his or her own learning processes (Bree,
2014).

METHOD

This study was designed to investigate the lan-
guage learning strategies used by upper secondary
students, ESL (English as a second language) learners
studying in Tunku Putra School through a set of ques-
tionnaire.

In this study, purposive sampling method is used
wherein ten students were selected to be the respond-
ents. In the same way as non-probability sampling
technique, this method was chosen to make certain
the sample possessed the same characteristic which
was good language learners. The participants of this
study were ten Form Five students of Tunku Putra
School, which were two males and eight females. The
researcher used purposive sampling method in order
to select the ten representatives of the population.  This
sampling method is used as a process of selecting a
sample that is believed to be the representative of a
given population.

The purpose of this study was to investigate learn-
ers use of learning strategies for the solutions of the
language learners of the Tunku Putra School. In the
current study, the researcher applied a quantitative
method by using a questionnaire to collect data and
interpreting the findings in terms of their learning strat-
egies. The details of the participants, questionnaire,
data collection and data analysis are described as fol-
lows.

The data collection instrument used in this study
was based on Oxford’s taxonomy. Oxford’s Strategy
Inventory for Language Learning (SILL) Version 7.0
was used in order to obtain information pertaining to
the topic. Oxford’s (1990) Strategy Inventory for Lan-
guage Learning or SILL Version 7.0 is a 50 items
survey which is reliable and is applicable to the English
as a second language (ESL) and English as Foreign
Language (EFL) learners with diverse cultural back-

ground. For example, the Arabic, Chinese, Hispanic,
and Japanese students used Oxford’s taxonomy for
the purpose of such study. (Huang, 2015; Razak et.al,
2012; Barrios, 2015; and Kobayashi, R., 2016).
Furthermore, the reliability and validity of the question-
naire have been broadly tested and verified (Oxford,
1992) which explains the appropriateness of this ques-
tionnaire for the current study. Additionally, the SILL
questionnaire developed by Oxford (1990) was adopted
in the study because it is one of the most widely ac-
cepted assessment tool for language learning start-
egies around the world and it has been translated into
at least 17 languages (Oxford, 1999). The inventory
consists of fifty items on which they marked their re-
sponses on a Likert scale of five points, ranging from
1 for “Never or almost never true of me” to 5 for “Al-
ways or almost always true of me.” The respondents
completed the questionnaire during the stipulated time
given for 25 minutes under the supervision of the re-
searcher.

A questionnaire was used to investigate and gath-
er information about the successful language learners
strategies use. The questionnaire consists two sections.
Section one was designed to obtain demographic infor-
mation about the samples regarding age and gender.
The second section consisted of a set of questions re-
lated to language learning strategies. In this construct,
fifty items were used to investigate the participants’
frequency of utilization of various language learning
strategies. Here, a fifty items with a five-point Likert
scale of ‘Strongly Disagree’, ‘Disagree’, ‘Neutral’
‘Agree’ and ‘Strongly agree’. The respondents were
required to indicate their level of needs to indicate
their language skills improvement. The questionnaire
used in this study was adapted based on Oxford’s
SILL (1990) which was divided into six parts based
on Oxford’s (1990) classification of language learning
strategies.

Data collected from the questionnaires were ana-
lyzed using descriptive statistic using frequency counts.
Descriptive statistics using frequency counts were con-
ducted for all the items in the questionnaire to explore
successful language learners strategies use in order
to improve the English skills of Tunku Putra school
students respectively. All the questionnaire items were
designed on the basis of five point Likert Scale of the
agreement.

A total mean score was employed in order to de-
termine the frequency of language learning strategies
used. The rating of frequency employed from the SILL
was separated into three major categories of use. To
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determine the frequency of language learning strategies
used, an interpretation mean score was employed. Stu-
dents’ responses were categorized into three catego-
ries, which were high, moderate and low frequency
use of language strategy. Reporting frequency of use
in learning strategies, strategy inventory for language
learning (SILL) developed by (Oxford, 1990) provides
the basic framework to understand the mean score
on the students’ SILL and the level of need, which

compensation, affective and memory which were re-
garded as medium frequency of use. The range is
between 2.867 and 3.450. The most frequently used
language learning strategies was metacognitive strat-
egies with the mean of 4.466, while memory strategies
recorded to be the lowest mean scores that is 2.867.

Learners’ Strategy Use

To highlight the learners’ strategy use, descriptive
statistics of frequency and percentages were utilized.
As aforementioned, the instrument to assess the learn-
ers’ strategy use is the English as a second language
Strategy Use Survey developed based on Cohen, Ox-
ford and Chi (2005).

Individual Strategy Use

The total means and the description of frequency
use of each item were presented according to their
categories. Generally, the statistics indicated that a
total of 35 out of 50 strategies recorded to be in the
high level of use category (Mean=3.50 to 5.00) the 11
remaining items were recorded to be medium frequen-
cy of use (Mean= 2.50 to 3.40) and 4 items left were
recorded as low frequency use (Mean = 1.20 to 2.40).

Memory

The mean score indicated that three items were
at high scale of frequency with mean scores ranging
from 3.60 to 4.00 for the strategies used (Table 3).
The item which showed the highest mean score was
“I remember new English words or phrases by remem-
bering their location on the page, on the board, or on a
street sign”. Since the medium of instruction and daily
conversation in the school is English, engaging in the
language used is important among the students. The
disparity lies in the item that portrays the lowest mean
score which was on “I use flashcards to remember
new English words”. According to Saeed Mojarradi
(2014) in his article entitled “The effects of using flash-
cards on ESL students’ ability to learn vocabulary”,
he discovered the use of flashcards came on ESL
students’ ability to learn vocabulary. Additionally, a
study carried out by Baleghizadeh and Ashoori (2011)
also stated that there was no significant impact in the
use of flashcards towards increase performance of
learning strategy. The finding of the study implied flash-
cards were not favoured as a learning strategy, there-

Table 2. Mean Scores and Frequency of
Language Learning Strategies Usage

Table 1. The Interpretation Data of
Frequency Use Learning Strategies

High strategy use 3.5 to 5.0 
Medium strategy use 2.5 to 3.4 
Low strategy use 1.0 to 2.4 

Strategy Mean Frequency Rank 
Metacognitive 4.466 High 1 
Social 4.217 High 2 
Cognitive 4.036 High 3 
Compensation 3.450 High 4 
Affective 3.233 Medium 5 
Memory 2.867 Medium 6 
Total  3.712 

has a scale range of 1–5. Mean of 1.0 to 2.4 was
considered as low strategy use, 2.5 to 3.4 were charac-
terized into medium strategy use and mean of 3.5 to
5.0 was considered as high strategy use (Table 1).

The researchers administered the questionnaires
in July for the actual study. A total of these ten form
five students responded to the questionnaires. The
questionnaires were given to the respondents during
their class hours and a half hour is given to complete
the questionnaire. The return rates were 100% and
all the completed questionnaires were used for data
entry.

RESULTS

Overall Strategy Use

Based on Table 2, the mean of the overall strat-
egy use was 3.712. The result shows that successful
language learners deployed high strategy use. Besides,
the students were also found to possess high level in
the frequency use for three categories namely meta-
cognitive, social and cognitive with the mean score
between 4.036 and 4.466. Conversely, it was also ack-
nowledged that there were three categories namely
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fore supported the aforementioned literature reviews.
Although flashcards might lead language learners to
a higher level of vocabulary enchancment as postulated
by Komachali and Khodareza (2012), it continued to
be in the field of research and have shown evidence
in a number of comprehensive study.

Cognitive

The mean score designated that 14 items showed
a high scale of frequency with mean scores ranging
from 3.60 to 4.80 for cognitive strategies (Table 4).
The item which indicated the highest mean score was
“I start conversations in English”. The item that has
the lowest mean score was “I try to find patterns in
English”. Many researchers explored the importance
of starting conversation in English as it promotes the
practical use of language and authentic surroundings
in which the language is used orally (Goldenberg,
2013).The researcher also found that starting conver-
sation in English can engage students with the discus-
sion and enhance their language learning as well as
capture the learner’s attention and in turn positively
increase the learner’s motivation to learn English (Ka-
ras, 2016). The above findings were consistent and

significantly relevant to the results of this study as
majority of the ten respondents reflected their opinions
as ‘strongly agreed’ that they prefer starting conver-
sations in English.

Compensation

The mean scores specified that three items are
at high scale of frequency with mean scores ranging
from 3.80 to 4.20 for compensatory strategies (Table
5). The highest mean score was “If I cannot think of
an English word, I use a word or phrase that means
the same thing”. Oxford (1900) claimed that compen-
sation strategies can be beneficial to overcome knowl-
edge limitations in all four skills. The results suggested
that majority of the respondents utilized compensation
learning strategy to tackle gaps they encountered con-
cerning their knowledge on the target language with
nine altogether interpreted their opinions as ‘agreed’
and ‘strongly agreed’. On the opposite, the lowest mean
score was “I make up new words if I do not know the
right ones in English”. Five respondents were positive
towards this strategy while another five respondents
were negative. This was probability due to unfamiliarity
to the technique which therefore led to minimum
exploration.

Table 5. Mean Scores and Percentage of Compensation Strategy

Table 3. Mean Scores and Percentage of Memory Strategy

Table 4. Mean Scores and Percentage of Cognitive Strategy

Statement 1 2 3 4 5 Mean Frequency 
Level 

I remember new English words or phrases 
by remembering their location on the page, 
on the board, or on a street sign. 

1 
(10%) 

2 
(20%) 

3 
(30%) 

4 
(40%) 

2 
(20%) 

4.0 High  

I use flashcards to remember new English 
words. 

8 
(80%) 

2 
(20%) 

–  –  –  1.2 Low 

 

Statement 1 2 3 4 5 Mean Frequency 
Level 

I start conversations in 
English. 

 –   –  –  2 
(20%) 

8 
(80%) 

4.8 High  

I try to find patterns in 
English. 

 –   2  
(20%) 

3 
(30%) 

4 
(40%) 

1 
(10%) 

3.4 Medium  

Statement 1 2 3 4 5 Mean Frequency 
Level 

If I cannot think of an English word, I use 
a word or phrase that means the same 
thing. 

– – 1 
(10%) 

6 
(60%) 

3 
(30%) 

4.2 High 

I make up new words if I don’t know the 
right ones in English 

2 
(20%) 

3 
(30%) 

3 
(30%) 

2 
(20%) 

– 2.5 Medium 
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Metacognitive

The mean scores pointed out that seven items
are at high scale of frequency with mean scores
ranging from 4.20 to 4.70 (Table 6). The items that
exhibited the highest mean scores were “I try to find
out how to be a better learner of English” and “I notice
my English mistakes and use that information to help
me do better.” Interestingly, the students designed and
strategize learning process by noticing their own weak-
nesses and paid attention when they listened to
English-spoken conversations to help them become
better at the language. The results suggested that
students devel-oped awareness on how they learn
best, they will rou-tine these strategies to efficiently
obtain new informa-tion, and eventually became
autonomous thinkers. Me-tacognitive strategy can
positively impact students by helping them deepen their
thinking pertaining to the content of the language.
Additionally, the majority of the students agreed that
they find ways to improve their English language. The
respondents certainly re-gard English learning
imperative as they pay more at-tention to self-study
the language through starting con-versation in the
target language and carry out extensive reading. The
respondents seemed to delve deeper into the
autonomous learning experience due to the academ-
ic expectation and a sense of competitiveness in obtain-
ing high score for English. Besides, the students have
to use English language to maintain their conversation
with native speakers in the school. Thus, the use of
metacognitive strategy seemed to further facilitate lan-
guage learning in this study. Additionally, the students
use English to converse in other subjects as well as
English is the medium of instruction.

Affective

In regards to the affective strategies, the mean
scores specified that two items are at high scale of
frequency with mean scores ranging from 3.90 to 4.30
(Table 7). The item that displayed the highest mean
score was “I encourage myself to speak English even
when I am afraid of making a mistake”, while the
item that has the lowest mean score was “I write
down my feelings in a language learning diary.” Form
Five language learner were required to use English
as a mean to survive their major examination and con-
versing orally for the speaking assessment. Thus, the
tendency of using more affective strategies can be
seen as relatable to the form five learners as they
need intrinsic and extrinsic motivations to enhance their
language proficiency and compentency. Majority of
the respondents reflected positively to the use of self-
encouragement in speaking English even though they
are concerned about making mistakes. According to
Oxford and Nyikos (1989), the degree of expressed
motivation was the single most powerful influence on
the choice of language learning strategies. Besides,
intrinsic and extrinsic motivation can also promote suc-
cess in acquiring the target language (Khatib and
Najafi, 2012). The findings in the present study sup-
ported the aforementioned statements and strength-
ened the fact that good language learners possessed
an intrinsic motivation in learning a language. Adverse-
ly, most of the respondents were unwilling to converse
about their feelings in regard to English language learn-
ing as they do not see the neccesity of it. The learners
do not express their feelings through diary due to the
fact that the use of diary is not as common as the use
of social media among teenagers in this technological

Table 6. Mean Scores and Percentage of Metacognitive Strategy

Table 7. Mean Scores and Percentage of Affective Strategy

Statement 1 2 3 4 5 Mean Frequency Level 
I notice my English mistakes and use 
that information to help me do better. 

– – 1 
(10%) 

2 
(20%) 

7 
(70%) 

4.6 High 

I try to find out how to be a better 
learner of English. 

– – 1 
(10%) 

1 
(10%) 

8 
(80%) 

4.7 High  

I have clear goals for improving my 
English skills. 

– – 1 
(10%) 

3 
(30%) 

6 
(60%) 

4.5 High  

Statement 1 2 3 4 5 Mean Frequency Level 
I encourage myself to speak English 
even when I am afraid of making 
mistakes. 

 –  1 
(10%) 

1 
(10%) 

2 
(20%) 

6 
(60%) 

4.3 High  

I write down my feelings in a 
language learning diary. 

6 
(60%) 

1 
(10%) 

–  1 
(10%) 

2 
(20%) 

2.2 Low  
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era. Moreover, the students might refuse to confide in
someone else about their thoughts and feelings as they
have a sense of uncertainties which might lead other
unrelated matter such as low self-esteem.

Social

For social strategies, the mean scores directed
that six items are at high scale of frequency with mean
scores ranging from 4.00 to 4.70 for these strategies
(Table 8). The item that presented  the highest mean
score was “I ask questions in English.” Learning En-
glish in a supportive environment provides Form Five
learners with many interactions opportunities to practice
the language. Asking for clarification and repetitions
as language learning strategies provided a meaningful
learning experience and vast opportunities to the stu-
dents. Based on the results, successful language learn-
ers sought opportunities to practice language and val-
ued communication with other English speakers. The
results also depicted that the high frequent use of the
target language outside the classroom settings improve
their communication skills. Additionally, the students
frequently ask questions and interact with their peers
or teachers using the target language. This particular
result corresponds to the study conducted by Oxford
(1990), in which she asserted that asking questions
helps learners get closer to the particular meaning of
words and aids their understanding in the target lan-
guage. In view of that, Kamalizad and Samuel (2016),
itemized that the conversation partner’s response pro-
vides indirect feedback about the learner’s production
skills. It also encourages learners’ conversation part-
ners to provide sufficient input in the target language.

DISCUSSION

The results of the study discovered successful
language learners were high users of language strat-
egies. It supported the study conducted by Mohamed
Amin Embi et al., (2001) in which he revealed success-
ful language learners possessed a greater use of lan-
guage learning strategies compared to  poor language
learners. Similarly, many previous studies explored the

relationship between language learning strategies and
learners’ proficiency in which the findings portrayed
that more proficient language learners employed a
greater variety of language learning strategies.  (Zaka-
ria, Yunus, Nazri, & Shah, 2016; Lee, 2010; O’Malley
& Chamot, 1990). The total means of each category
showed that metacognitive strategies (Mean = 4.466)
are among the most frequently used strategies, followed
respectively by social (Mean = 4.217), cognitive
(Mean = 4.036), compensation (Mean = 3.450), af-
fective (Mean = 3.233) and memory strategies (Mean
= 2.867) found as the least used strategies among
successful language learners. A close examination of
the results of the study revealed that successful lan-
guage learners at Tunku Putra School use metacogni-
tive strategies for learning language skills more fre-
quently. As can be seen from the result, the metacogni-
tive strategies facilitate learning with the use of self-
monitoring  and self-evaluation and allow learners to
be more capable to regulate their own learning. Some
examples of these strategies are using the target lan-
guage with the native speakers and examining the mis-
takes which their teacher has marked in a written as-
signment and try to correct them. Additionally, this is
in accordance with the study by Amin (2010) on suc-
cessful language learner who often realize that it is
best if the successful language learner initiate the con-
versation with either questions or comments. Hence,
this will in turn motivate others in order to make lan-
guage learning as easy as possible for the students,
especially those with lower language ability.

The use of metacognitive strategies in this study
show a high frequency and interestingly it also ap-
peared to be the findings of various other studies. Such
results can be obtained in studies done by Chen &
Xiao (2016) and Jalal and Karev (2011). Metacognitive
strategies are mostly ideal for these successful stu-
dents as the approach are students-centered and learn-
ers monitor and administer their own learning process.
Zakaria, Yunus, Nazri, and Shah (2016) highlighted
that in order to improve adolescent students’ writing,
learners should be exposed to strategies for planning,
revising and editing their compositions as well as en-
gaging them in activities which help them gather and
organize ideas before writing the first draft. Not only

Table 8. Mean Scores and Percentage of Social Strategy

Statement 1 2 3 4 5 Mean Frequency Level 
I ask questions in English. –   –   –  3 

(30%) 
7 

(70%) 
4.7 High  

I practice English with other students. –  –  1 
(10%) 

3 
(30%) 

6 
(60%) 

4.5 High  
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that, the authors also emphasized that collaborative
activities may improve the quality of writing as students
work together to plan, draft, revise and edit their com-
positions. The present findings shows that both meta-
cognitive and social strategies can be integrated during
language learning especially during writing lesson. This
is concurrent with the research done by Griffiths
(2013) who further claims that successful language
learners show capability in making decision and solve
complex problem and are self-directed learners. This
study is concurrent with the study conducted by Nazri,
Yunus and Nazri (2016) who put forth that successful
language learners possess the drive to work out matters
with positivity, allocate sufficient time to settle various
task, utilize an active mind, discover necessary informa-
tion through different resources and understanding in-
dividual needs. All these are done without being told
as successful language learners can make sense of
their own learning.

Based on the result, it was found that successful
language learners employed and favoured more indi-
rect strategies (metacognitive, affective social) over
direct strategies (memory, cognitive, and compensa-
tion). This can be inferred that successful language
learners of this private school preffered to use strat-
egies that utilize the learner’s cognitive ability. Private
school students are also not encouraged to memorize
on grammatical terms as they are required to apply
higher order thinking skills when answering their Eng-
lish papers. Since most of the students use the target
language in constructing sentences in written form
and mingle around with the learners of first language,
the students do not rely on memory strategy as they
pick up effectively when they apply metacognitive and
social strategy. The aforementioned finding by Kamali-
zad and Samuel (2016), using metacognitive strategies
is normally more applicable in an ESL setting where
there are many people who speak the Lingua Franca
(English). For instance, the students participation in
the classroom and the community of friends offered
the students opportunities to evaluate themselves and
consciously reflect on their language production and
language errors.

The findings also enlightened the fact that suc-
cessful language learners reveal the interest to apply
various strategies as a whole. In another words, a
flexible learning approach can be found by successful
language learners as the level of task and  topics varies
in the passage of time. What works for an individual
may not necessarily be effective to other students.
This result is supported by the study conducted by

Kitsantas et. al. (2016) which the researchers found
out secondary school students normally apply a mixture
of both cognitive and metacognitive strategies. Thus,
the significant findings of this study serves as a good
foundation in the field of language learning strategy
context. Although the study revolves around secondary
school students, it can be useful for different age
groups across various curriculum. Additionally, the
training of language learning strategy can be imple-
mented to less proficient language learner in order for
such learners to enjoy the opportunity to be at par
with their counterparts. Exposing other language learn-
ers through proper training of language learning strat-
egy help them to achieve better outcome in the target
language.

Implications

This study has proven very successful in the iden-
tification of many students’ beliefs about language skills
in the ESL class. In sum, the notion that learning tech-
niques or strategies might help language teaching areas
is actually quite new, but it is clear that a successful
language learner is doing something special or different
in learning all language skills. What must be consid-
ered is that some students have an ear for language
learning or that some students have an inherent ability
for language learning, and when they combine this in-
herent ability with their effective learning strategies,
they can provide themselves with an effective learning
atmosphere. It is also important that teachers have a
better understanding of their students’ preference of
strategy choices so that they may try to instruct them
how to select a few strategies besides their own. Such
awareness of teachers in respecting individual differ-
ences may lead them towards implementing a learner-
centered class.Additionally, teachers should raise
learners’ awareness of the functions and usefulness
of learning strategies so that they become more en-
couraged to select and use more appropriate strategies
concerning all language skills. Thus, in order to lead
learners to utilize those strategies, language teachers
need to create a sufficiently input environment inside
and outside the classroom. For example, they should
involve their learners in a variety of communicative
tasks. Thus, the role of a teacher should be modified
as a facilitator, which motivates and encourages learn-
ers’ active participation in the teaching and learning
process.

The current research presents a wealth of infor-
mation on the preference of successful language learn-
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ers on all language learning strategies use. However,
it is no matter how carefully this research was con-
ducted, the findings cannot be taken as conclusive.
Thus, further research is needed in order to fully ex-
plore this area and the nature of the relationship bet-
ween language skills, learning strategies and other vari-
ables such as achievement, motivation, anxiety of
grammar learning, etc. According to Saad, Yunus, and
Embi (2015), a good strategy can ease language learn-
ing. Thus, employing appropriate learning strategy in
learning a language may expedite language attainment.

CONCLUSION

To conclude, the findings of this study provide a
greater understanding of strategies use of successful
language learners’ participants’ preferences of lan-
guage skills learning strategies in particular. Generally
speaking, the results of the study highlight that the
strategies that are most used by the participants in
this study were metacognitive and social strategies in
regards to language learning. However, the least used
strategy discovered was memory strategies. The re-
sults of this research show that the context of meta-
cognitive and social strategies seems to play an impor-
tant role in the learners’ strategy use. Syllabus design-
ers and material developers need to incorporate learn-
ing strategies, training into the curriculum that provide
opportunities to learners to use such strategies. In
terms of reading and writing skills use, students favored
cognitive and metacognitive strategies at the highest
level. Consequently, it seems that awareness of strat-
egy use and mental processing traits might be the major
factors for their strategy choices. The study also re-
vealed that there was a positive outcome of the differ-
ent language skills using all language learning strat-
egies. In general, the learners, perhaps enrolled in an
interactive way of learning process than the communi-
cative one that give much attention to facilitate practical
language learning for real life situation.
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